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Rationale.—One of the responsibilities of the elementary schools 
is to provide educative experiences that offer opportunities for each 
child to develop in a way that will insure his living happily and suc¬ 
cessfully. Therefore, schools must do more for children and youth who, 
for one reason or another, are not college-bound or who do not de¬ 
monstrate superior academic ability on the measures that are available. 
Schools must ascertain provisions for training and services appropriate 
to the needs and interests of educable mentally retarded children. A 
school should be able to tell parents the essential facts about the 
interests, aptitudes and capacities of their children. 
Many children referred to as mentally retarded are emotionally 
disturbed, educationally retarded, slow learners, physically handicapped 
or have reading disabilities, behavior problems or problems of lack of 
motivation. Classes for the mentally retarded are not "dumping grounds" 
for all problemsj rather, they are intended for highly selected groups 
of children with common learning problems who need the special methods 
and materials employed by a trained teacher. 
Mental retardation is a condition of limited mental development, 
present at birth or acquired during childhood, which is characterized 
by limited intelligence and social inadequacy. A small proportion of 
mental retardates are identified by physical and anatomical 
1 
2 
pecularities, but the vast majority present normal appearances, with 
the exception that their physical development is often somewhat in¬ 
ferior. In most instances, the educable retarded child is not known to 
be retarded during infancy. His retardation and growth in mental and 
social activities can be noticed if watched closely during the pre¬ 
school years. 
Retarded children have the same emotional hungers as other children. 
They need and respond to inclusion in the social and emotional climate 
of the school as much as they need special attention in smaller classes 
and specialized teaching. 
The education of retarded children should be well planned. Tasks 
that are beyond their ability, even if worthwhile, have no place in 
their educational program. Retarded children need interesting acti¬ 
vities that are possible for them to do, and those which will give them 
the satisfaction of success. Their program should be so planned that 
by the time they leave school, they will have had the types of oractical 
experiences needed to help them live better lives as citizens, workers 
and parents. Educable mentally retarded children can learn all that 
they need to learn in order to live in this world. Inasmuch as they are 
slow learners, they need instruction that is geared to their rate of 
learning. 
With an opportunity to participate in a variety of properly and 
specifically geared activities comparable to their assets and limitations, 
retarded children can achieve their maximum level of growth, development 
and happiness. Once this is achieved, it can be assumed that the program 
has been a successful one 
3 
Most of the states have some legislation regarding public school 
provisions for the mentally retarded. In spite of this indication of 
growth, many retarded school age pupils are still cared for inadequately. 
The majority of the large cities have had organized programs for 
the mentally retarded for years, but few of them, if any, are providing 
special services for all retarded children in their communities. In 
states where the programs for retarded children are most extensive, 
services for approximately one-fourth to one-half the children are pro¬ 
vided. Most of the children who are mentally retarded are still in the 
regular classroom and are receiving an "education" from a teacher who 
is untrained and unfamiliar with their oroblems and following a cur¬ 
riculum that has not been designed in terms of their characteristics 
and needs. 
Continued research is needed for ways of developing school 
curriculums for individuals within the context of universal education. 
The daily observation of mentally retarded children in the classroom 
and the careful study of their abilities and interests are bases upon 
which the curriculum should be developed. 
If mentally retarded children are to receive educational op¬ 
portunities equal to those of other children, they will require special 
help beyond that provided in the regular school curriculum. Research 
has indicated that this help can best be provided in a special class 
setting. 
Thus, the problem described caused the writer to have profound 
interest in determining the intelligence, academic achievement, per¬ 
sonality and interests of fifteen educàble mentally retarded children. 
h 
The knowledge and findings derived from this study have produced educa¬ 
tional implications that will further the growth and development of the 
fifteen subjects involved in this study. 
Evolution of the problem.—Many elementary schools have reorganized 
or are restructuring their curriculum in order to include the educable 
mentally retarded. This reorganization has resulted in the placing of 
certain teachers with retarded children, not because of their formal 
training alone, but because of their interest. 
The problem involved in this study originated in the school 
situation of the writer, who is a teacher of educable mentally retarded 
children. After working with retarded children for two years, the writer 
began to wonder about the effectiveness of the program in her particular 
situation. It, therefore, seemed that a study to determine the in¬ 
telligence, academic achievement, personality and interests of fifteen 
educable mentally retarded children would be beneficial in planning a 
curriculum for retardates on the elementary level. 
Contributions to educational knowledge.—The writer hopes that the 
findings of this study will prove helpful to teachers of retarded 
children and to educational knowledge in many ways. 
1. This study has revealed some facts whereby teaching 
methods for the mentally retarded may be improved. 
2. This study has supplied data on which programs for 
the mentally retarded may be revised. 
3. This study may stimulate teachers to an awareness of 
newer methods of teaching the mentally retarded. 
U. This study may motivate curriculum planners to make better 
provisions for the mentally retarded. 
5. This study may encourage further research in the area 
of mental retardation. 
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Statement of the problem,—The problem involved in this reoort 
was to determine the intelligence, academic achievement, personality 
and interests of fifteen educable mentally retarded children in order 
to provide some bases for curriculum development in an elementary school 
program for retardates. 
Purposes of the study.—The major purpose of this study was to 
gain some insight relative to the intelligence, academic achievement, 
personality and interests of fifteen educable mentally retarded children. 
More specifically, the purposes were as follows: 
1. To determine the intelligence of fifteen educable 
mentally retarded children. 
2. To determine the academic achievement of fifteen 
educable mentally retarded children. 
3. To determine personal and social adjustment of fifteen 
educable mentally retarded children. 
U. To determine the interests of fifteen educable mentally 
retarded children. 
!?. To ascertain significant curricular patterns that are 
designed for teaching the mentally retarded. 
6. To determine what psychological bases characterize the 
programs for the mentally retarded in the elementary 
schools. 
7. To ascertain some basic methods and specific procedures 
used for teaching the mentally retarded. 
Limitations of the study.—The problem involved in this study was 
limited to fifteen children enrolled in the special class for the 
educable mentally retarded at Anna K. Davie Elementary School in Rome, 
Georgia. Therefore, generalizations must be limited in their aoplication 
to other groups of children. A second limitation of this study was 
that s single test was employed in order to determine each variable: 
6 
intelligence, academie achievement, and personality. Two or more tests 
for each variable would have been preferable and perhaps more valid. 
Definition of terms.—An understanding of the following termi¬ 
nology may be pertinent to the comprehension of this report. 
1. The term ''Intelligence" referred to the traits of mental 
development, as measured by the Revised Stanford-Binet 
Intelligence Scale I960. 
2. The term "Academic Achievement" referred to the level of 
school accomplishments, as measured by The California 
Achievement Test. 
3. The term "Personality" referred to the levels of manifested 
behavior patterns, as measured by The California Test of 
Personality. 
U. The term "Interests" referred to an individual's preference 
indicating that he liked certain activities. 
3. The term "Educable Mentally Retarded" referred to those 
individuals who obtain an intelligence quotient between 
fifty and seventy-five and who can acquire sufficient 
knowledge sn d ability in the academic areas in order that 
the skills learned may enable them to become worthwhile 
citizens, workers and parents. 
Locale of the study.—Anna K. Davie Elementary School in Rome, 
Georgia has a total of 385 students distributed in grades one through 
seven and the special class for the mentally retarded. 
This study was conducted during the 1963-61; academic year and 
the summer session of 1961; at Atlanta University, Atlanta, Georgia. 
Method of research.—The Descriptive-Case Study method of research 
was utilized to gather, analyze and interpret the data of this report. 
Attention was directed toward fifteen educable mentally retarded 
children. The descriptive method was employed in order to interpret 
the meaning of what was described, thus contributing to a greater under¬ 
standing of the subjects. The case study method, utilizing techniques 
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of interviewing, home visitations, testing and analyzing records, was 
employed in the collection of data. 
Description of subjects.—Hie subjects involved in this study were 
fifteen educable mentally retarded children enrolled in the Special 
Class for the mentally retarded at Anna K. Davie Elementary School in 
Rome, Georgia. This class included eleven boys and four girls whose 
chronological ages ranged from nine to thirteen. 
Description of instruments.—The data yielding devices were (1) 
The Revised Stanford-Binet Intelligence Scale (i960); (2) The California 
Achievement Test for Upper and Lower Primary Grades; (3) The California 
Test of Personality for Primary Grades, and (U) Evaluation techniques 
that indicated children's interests. Some of the techniques that were 
utilized in order to determine interests were home visitations, class¬ 
room observations, anecdotal records, interviews and an instrument de¬ 
signed by the writer to yield data concerning each subject's family, 
friends, pets, travel, likes and dislikes, wishes and leisure time 
activities. The Revised Stanford-Binet Intelligence Scale I960, was 
administered by a psychologist. Due to the fact that a single level of 
the tests was not applicable to all the children in the class and that 
some children seemed tired, fidgety or bored to the extent that testing 
had to be stopped temporarily, all tests were administered as individual 
instruments so as to produce more valid results. 
Operational steps.—The operational steps that were employed in 
conducting this study included the following: 
1. Permission to conduct this study was secured from the 
proper authorities. 
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2. The related literature, pertinent to this study was 
reviewed, summarized and organized for presentation in 
the thesis. 
3. Three tests were administered: The Revised Stanford-Binet 
Intelligence Scale I960, The California Achievement Test 
for Upper and Lower Primary Grades and The California 
Test of Personality for Primary Grades. 
U. Evaluation techniques such as home visitations, anecdotal 
records, classroom observations, interviews and a question¬ 
naire were employed in order to determine interests. 
5>. A case study of each child was prepared. 
6. The data from the three tests were assembled in ar>propriate 
tables. 
7. The results were interpreted. 
8. The findings, conclusions, implications and recommendations 
stemming from the analysis and interpretation of these 
data were compiled for presentation in the thesis. 
CHAPTER II 
RELATED LITERATURE 
Introductory statement.—Related literature has been presented in 
this chapter in accordance with purposes five, six and seven in the 
purpose of the study. These purposes are: 
5. To ascertain significant curricular patterns that are 
designed for teaching the mentally retarded. 
6. To determine what nsychological bases characterize the 
programs for the mentally retarded in the elementary 
school. 
7. To ascertain some basic methods and sDecific procedures 
used for teaching the mentally retarded. 
Theories concerning curricular patterns designed for teaching the 
mentally retarded.—Smith and Burks undergird their belief concerning 
the mentally retarded as follows: 
These boys and girls are not mentally deranged or in¬ 
competent. Comparing their minds to an engine we would 
say they have a slower dynamo. They do, however, need 
specialized methods and techniques and a urogram suited 
to their needs. This program should be a realistic, meaning¬ 
ful presentation of the academic work which will equip them 
to handle their daily tasks.1 
Martens embraces experience as a basis for curriculum construction 
The selection of content for special courses of study is 
something more than an armchair problem. The daily observation 
1 
Marion F. Smith and Arthur J. Burks, Teaching the Slow Learning 
Child (New York: Harper & Brothers, 19%h), p. 73. 
9 
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of subnormal children within and without the classroom; the 
careful study of their inclinations and abilities to deal 
with present problems, the interests which for them color 
life and make it complete—these are the bases upon which 
curriculum adjustment must be made.1 2 
Blodgett and Warfield made this statement: 
For educable children in the elementary school age range 
we feel that special classes should provide highly indi¬ 
vidualized academic work because of the tremendous individual 
differences in learning capacity even in a homogeneous
1 
ability group. They should also provide a considerable amount 
of 'cushioning
1
 emotional security, tolerance for disrupting 
and difficult behavior, and a constant attitude of basic ac¬ 
ceptance of the individual child. 
Cruickshank offers this explanation of curriculum development 
for the mentally retarded: 
The curriculum for mentally handicapped children should 
be developmental in nature and include those experiences 
that will insure the achievement of the basic objectives of 
the program. By developmental is meant that specific skills 
and concepts are introduced and taught when the child has 
achieved the maturity and had the experiences necessary for their 
acquisition. He also must have the necessary background. It 
is necessary to organize more than a sequence of cores or ex¬ 
periences, skills, and concepts; they must be presented at the 
time the child is developmental1 y ready and not according to a 
specific time schedule based upon factors such as chronological 
or mental age. Taking the basic objectives of the total program 
for the mentally handicapped as a foundation, the specific 
experiences should be selected upon the basis of the diagnosed 
characteristics of the children and in terms of the environ¬ 
ment in which they are living. The group of experiences pro¬ 
vided the children must be within their ability to understand, 
be of such a nature that they enable them to live as effectively 
as possible within the limitations of their abilities and dis¬ 
abilities, have meaning in terms of their present living 
1 
Elsie H. Martens, Curriculum Adjustments for the Mentally Re- 
tarded, Bulletin No. 2 (Washington 25, D. C.: Office of Education, 
1957), P. 7U. 
2 
Harriett E. Blodgett and Grace J. Warfield, Understanding 
Mentally Retarded Children (New York: Appleton-Century-Crofts, Inc., 
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experiences, and provide them with the necessary background to 
grow and live effectively in their potential physical, social, 
and economic environments as adults.^ 
Mentally retarded children should not be required to keep up 
with the curriculum constructed for the average child, but there should 
be a curriculum adapted to the retardate's capabilities and needs. 
Provisions have been made to train the educable mentally retarded 
in the regular school. Various forms of organization are employed in 
order to educate retardates in the regular school. These forms of 
organization are (l) a segregated departmentalized special school, (2) 
a homogeneous special class, (3) an ungraded special class, (U) a 
p 
modified special class, and (5) the regular grades with other children. 
In some school systems a special school is devoted to the educa¬ 
tion of the mentally retarded. This is known as the segregated de¬ 
partmentalized special school organization. All of the retarded children 
in the system are referred to this school and are required to go from 
one class to another at each period. Part of the school day is devoted 
to academic work while the remainder of the day is devoted to handwork, 
art, recreation or vocational work. 
The homogeneous special class may be organized in the regular ele¬ 
mentary schools throughout a city or in a departmentalized special 
school. Children of approximately the same age and the same degree of 
mental retardation compose the homogeneous snecial class. The teacher 
William M. Cruickshank, Psychology of Exceptional Children and 
Youth (New Jersey: Prentice-Hall, Inc., 19f>£), p. 200. 
2 
Samuel A. Kirk, Teaching Reading to Slow-Learning Children 
(Cambridge, Massachusetts: Houghton-Mifflin Company, 19i|.0), p. 17. 
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is able to teach at a particular level for all of the children and more 
group activities may be carried on in an organization of this kind. 
Smaller school systems are unable to employ the homogeneous soecial 
class organization plan for they do not have a sufficient number of 
children in each neighborhood. In this case, ungraded special classes 
are organized. Children of all ages and degrees of mental retardation 
are placed in a classroom under the direction of one teacher. Usually, 
children whose achievement ranges from the pre-primary level to a more 
advanced level are found in the -ungraded special class, therefore, the 
curriculum must be highly individualized. 
The modified special class organization is also employed by 
smaller school systems. There may be only a few children in the com¬ 
munity who could profit by a modified curriculum. The children are 
assigned to a class in which there are other children who are slow or 
educationally retarded. 
Kirk maintains that most mentally retarded children in the United 
States are not in institutions or in special classes but in the regular 
classroom.^ 
As the retarded child grows older, he is inevitably having many 
of the same experiences of average children his own chronological age. 
He develops interests in friendships, in the opposite sex and a strong 
desire to be like others. As a result of physical development and 
maturity, there is a maturity of social interests. This fact has a very 
important bearing on education, therefore, learning situations must be 
- 
Kirk, op. cit., p. 20. 
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suited to the child's physiological and social development as well as 
to his mental level throughout his school life.1 
Theories concerning psychological bases characterizing programs for 
the mentally retarded.—Highly adequate social and educational pro¬ 
visions can be made for mentally retarded children when parents, teachers 
and administrators possess a knowledge of their abilities, disabilities 
and personality structure. In order to determine the soecific psy¬ 
chological, educational, and social needs of a child, it is necessary 
2 
that an adequate diagnosis be made. 
The development and organization of a comprehensive curriculum 
for retardates is dependent upon an adequate diagnosis of the children 
to be placed in the special classes. It is paramount that only those 
children for whom the classes were organized be placed in them. It is 
important that the teachers of the mentally retarded know as much as 
possible about the children before developing a program to meet their 
needs. 
In order to determine a child's abilities, disabilities and needs, 
a study of the whole child is necessary. Such a study would include a 
psychological examination, medical examination, social and personality 
3 
study and an educational evaluation. Children cannot be considered as 
- 
Christine P. Ingram, Education of the Slow-Learning Child 
(2d ed.; New York: The Ronald Press Company, 1953), p. 35. 
2 
Samuel A. Kirk and G. Orville Johnson, Educating the Retarded 
Child (Cambridge, Massachusetts: Houghton Mifflin Company, 1931), 
P7"35. 
3 
Ibid., p. 38. 
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mentally retarded, or slow learners until an adequate evaluation has 
been made by a competent diagnostic specialist."^ 
Planning programs for children with intellectual and psychological 
disabilities is a much greater and more fundamental task than planning 
2 
for children with other disabilities. In this particular area one is 
concerned with the basic fundamentals of education. An understanding of 
child development, how or under what conditions learning takes place, 
understanding causes of behavior and how behavior can be influenced and 
controlled are necessary in order that an educator might understand and 
3 
develop a program for retarded children. 
Basic methods and specific procedures employed in teaching the 
mentally retarded.—Utilizing the elementary curriculum at a reduced 
level has been applied to the organization and teaching methodology of 
the special class for the retarded. This procedure, known as the 
"watered down" curriculum, is not recommended by specialists in the 
field of mental retardation. 
The Montesorri Method develops the child1s mental capacities, by 
training separately, through repeated exercises, the child’s several 
senses and his ability to distinguish, compare, and handle typical 
objects. This method also places emphasis on special exercises designed 
to give formal training in separate physical functions. The materials 
Ï 
Kirk and Johnson, op. cit., p. 39. 
2 
G. Orville Johnson, Education for the Slow Learners (Englewood 
Cliffs, New Jersey: Prentice-Hall, Inc., 1963), p. 299. 
3 
Ibid., p. 299. 
are for the purpose of direct and formal training of the senses. 
Through the use of this method, children are happily engaged in the exer¬ 
cise of their senses and their fingers at the time this exercise is 
most needed.^ 
In experiments with segregated groups of mentally retarded 
children, Fernald discovered many cases of mentally deficient children 
who profited greatly by remedial work of the same type as that which is 
effective in the work with children of normal intelligence. Many of 
the children who had never been able to learn to read or write by other 
methods, made progress that would have been considered good, in cases 
of children of much better mental equipment. This progress would con¬ 
tinue until the child's reading level is equal to his mental age level. 
The child's reading comprehension seldom went beyond his intelligence 
level, although his ability to recognize xirords sometimes seemed equal 
2 
to that of a normal child his own chronological age. 
Harris asserted that it is important to make sure that the material 
used in the developmental reading lessons for the retarded is not above 
their instructional reading level. He further stated that slow 
3 
children require a great deal of repetition and review. 
Retardates often memorize verbal formulations that they do not 
understand. For this reason, Harris suggested that important concepts 
- 
Maria Montessori, The Montessori Method (New York: Frederick 
A. Stokes Co., 1912), p. U8. 
2 
Grace M. Fernald, Remedial Techniques in Basic School Subjects 
(New York: McGraw-Hill Book Co,, 19U3), p. 262. 
3 
Albert J. Harris, Effective Teaching of Reading (New York: David 
McKay Co., Inc., 1962), p. 3llu 
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be carefully developed from ample experiences and illustrations and the 
meanings that the children obtain need to be checked carefully.'*" 
It is highly desirable to try to provide simple reading material 
and to keep the curriculum to minimum essentials, since the retarded 
are limited in the content areas of grasping ideas and reading text¬ 
books. 
Ingram maintained that a mentally retarded child learns through 
concrete experiences. The child’s limited ability to apply in one 
situation the experiences learned in another indicates that he needs 
numerous specific instances for applying an idea or principle. The 
retarded child should be carefully guided into learning situations that 
will develop specific knowledge, skills, attitudes, and habits that will 
2 
function in life situations. Ingram further stated that the desirable 
choice and organization of materials of curriculum content and of 
methods for the retarded are those that will aid in making learning 
3 
specific, concrete, and directly functional in life situations. 
1 
Harris, op. cit., p. 311*. 
2 
Christine P. Ingram, Education of the Slow-Learning Child 
(2d ed.; New York: The Ronald Press, 19E>3), p. 3U. 
3 
ibid., P. 35. 
CHAPTER III 
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 
Introductory statement.—The purpose of this chapter was to 
present, analyze and interpret the data yielded by the data-gathering 
instruments employed in this study. These data gathering instruments 
were as follows: (l) The Revised Stanford-Binet Intelligence Scale 
i960, (2) The California Achievement Test for Upper and Lower Primary 
Grades, and (3) The California Test of Personality for Primary Grades. 
The data in this chapter have been presented in accordance with 
purposes one, two and three, listed in the purpose of the study. These 
purposes are: 
1. To determine the intelligence of fifteen educable 
mentally retarded subjects. 
2. To determine the academic achievement of fifteen 
educable mentally retarded subjects. 
3. To determine personal and social adjustment of 
fifteen educable mentally retarded subjects. 
Intelligence status.—The fifteen subjects were tested by a psy¬ 
chologist from the Division of Services for Exceptional Children in the 
State of Georgia. Table 1, page 18, lists results yielded from this 
test. The usual procedure for computing chronological age was followed: 
the date of birth subtracted from the date tested with the results 
rounded off to the nearest month. 
An analysis of the data in Table 1 revealed an IQ range of fifty- 




RESULTS OF THE REVISED STANFORD-BINET INTELLIGENCE SCALE, 
I960, OF FIFTEEN EDUCABLE MENTALLY RETARDED 
SUBJECTS 
Subject Birthdate Date Tested 
C.A. M.A. IQ 
(At time of test) 
A 11-29-52 10-1-63 10-10 7—0 59 
B 10-lk-52 6-D4-60 7- 8 5-0 62 
C 9-lk-52 IO-U-6I 9- 1 6-1 70 
D k-26-5k 9-15-62 8- 5 6-0 69 
E 9- 5-53 9-15-62 9- 0 6-6 70 
F 7- 3-53 9-15-62 9- 2 6-8 71 
G 9-10-50 6-15-60 9- 6 6-8 69 
H 5-2U-5U 9-11-62 8- h 5-10 68 
I 1-29-51 6-114-60 9- k 5-0 52 
J 6-17-5U 9-15-62 8- 3 5-0 58 
K 2- 7-5k 9-15-62 8- 7 6-2 70 
L 9-23-51 lO-U-61 10- 0 6-8 61 
M 11-17-51 6-16-60 8- 7 5-10 66 
N 2- 5-52 6-D4-60 8- 3 k-5 51 
0 6-17-52 9-15-62 10- 3 7-2 69 
of sixty-eight. This range indicated that all of the subjects scored 
within the limits of the educable mentally retarded, according to The 
19 
Revised Stanford-Binet Intelligence Scale I960. 
The chronological ages ranged from 7-8 to 10-10 which indicated 
that the chronological ages were greater than the mental ages. The 
median chronological age was 9-0. 
The mental ages ranged from H~5 to 7-2. This range indicated that 
six of the subj ects were nre-school age in that they had not reached 
the mental age of 6-0. The median mental age was 6-1. 
The amount of retardation in the subjects' rate of mental growth, 
is shown by the ratio of their chronoligical ages to their mental ages. 
Academic achievement status.--The academic achievement status of 
the subjects was determined by their performance on the California 
Achievement Tests for Upper and Lower Primary grades. The performance 
of the subjects on these tests have been reported in terms of grade 
placements and percentiles on the six components of the testj namely (l) 
Reading Vocabulary, (2) Reading Comprehension, (3) Arithmetic Reasoning, 
(U) Arithmetic Fundamentals, (5) Mechanics of English, (6) Spelling and 
Total Battery. 
The results of the California Achievement Test (Lower Primary) 
administered to seven educable mentally retarded subjects are shown in 
Table 2, page 20. 
Table 2 indicates that the seven retardates who took The California 
Achievement Test for Lower Primary grades earned scores on the Reading 
Vocabulary sub-test which ranged from a grade placement of 1.1 to 1.5. 
Based upon the lower primary norms, these grade placements represent the 
first and twenty-fourth percentiles respectively. 
On the Reading Comprehension sub-test, the seven retardates earned 
TABLE 2 
RESULTS OF CALIFORNIA ACHIEVEMENT TEST (LOWER PRIMARY) ADMINISTERED TO SEVEN 
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scores that ranged from grade placement .8 to 1.2 which represents the 
fifth and twelfth percentiles. 
The retardates obtained scores that ranged from grade placement 1.2 
to 1.5 on the Arithmetic Reasoning sub-test, which placed them between 
the fourth and thirtieth percentiles. 
On the Arithmetic Fundamentals sub-test the group earned scores 
that ranged from grade placement 1.0 to 1.1* and placed them between the 
fourth and thirtieth percentiles. 
The Mechanics of English sub-test yielded grade placements which 
ranged from 1.3 to 2,0 and placed the group between the tenth and 
seventy-ninth percentiles. 
On the Spelling sub-test, the group obtained scores that ranged 
from grade placements of 1.1 to 1.5 and placed them between the first 
and twenty-seventh percentiles. 
The California Achievement Test for Lower Primary grades yielded 
a Total Battery grade placement for the seven retardates which ranged 
from 1.2 to 1.5, and placed them between the seventh and thirtieth 
percentiles. At testing time, the writer had estimated the subjects* 
grade placement to be 1.8. The California Achievement Test Manual 
indicates that a child should obtain a grade placement of 1.8 at the 
chronological age of eighty-six months, however, the chronological ages 
for the seven children who took the lower primary level of this test 
ranged from 113 months to 159 months. This shows that the group was 
achieving less than expected for their chronological ages and below the 
grade level that was estimated by the writer. Although the group was 
rather homogeneous in their academic achievement, the amount of 
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retardation was considerable. 
The results of the California Achievement Test for Upper Primary- 
grades which was administered to eight educable mentally r etarded 
subjects are shown in Table 3, page 23. 
Table 3 indicates that the eight retardates who took the California 
Achievement Test for Upper Primary grades earned scores on the Reading 
Vocabulary sub-test which ranged from grade placement 2.0 to 3.7. Based 
upon the upper primary norms, these grade placements represent the 
twenty-fourth and the ninety-second percentiles respectively. However, 
it must be kept in mind that the chronological ages of these subjects 
ranged from 127 months to 163 months and these relatively high per¬ 
centiles may be misleading unless this fact is remembered. 
Reading Comprehension scores for the eight retardates placed them 
between grade placements 1.8 and 3.5 which placed the group between the 
sixteenth and eighty-fourth percentiles. It is readily seen that 
reading comprehension and reading vocabulary are substantially similar 
as the two measures did not differ more than .5 grades for any of the 
subjects. 
The scores on the Arithmetic Reasoning sub-test ranged from grade 
placement 2.0 to 3.8 which placed the eight retardates between the 
twenty-fourth and ninetieth percentiles. 
On the Arithmetic Fundamentals sub-test, the scores ranged from 
grade placement 2.7 to 1*.U and placed the eight retardates between the 
fiftieth and ninety-ninth percentiles. 
The scores on the Mechanics of English sub-test ranged from grade 
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The Spelling sub-test yielded scores which ranged from grade 
placement 1.7 to 2.6 and placed the subjects between the sixteenth and 
forty-sixth percentiles. 
The California Achievement test for Upper Primary grades yielded 
a Total Battery score which ranged from grade placement 2.7 to 3.3 and 
placed the eight retardates between the fiftieth and eighty-eighth per¬ 
centiles. At testing time, the writer had estimated the subjects* grade 
placement to be 2.8. The Test Manual indicates that a child should 
obtain a grade placement of 2.8 at the chronological age of ninety- 
eight months. The chronological ages for the eight retardates ranged 
from 127 months to 163 months. This indicates that the group was 
achieving far less than expected for their ages. However, the eight 
children were achieving above the estimated grade placement of 2.8 in 
most of the subject areas. Four out of eight subjects scored grade 
placement 2.8 and above on Reading Vocabulary. Three out of eight 
subjects scored grade 2.8 and above on Reading Comprehension. Six out 
of eight subjects scored grade placement 2.8 and above on Arithmetic 
Reasoning. Seven out of eight subjects scored 2.8 and above on Arith¬ 
metic Fundamentals and seven out of eight subjects scored 2.8 and above 
on Mechanics of English. None of the subjects obtained a grade place¬ 
ment above 2.6 on Spelling. 
Personal adjustment status.—The data for the total raw scores 
obtained by fifteen educable mentally retarded subjects as revealed 
by the California Test of Personality (Primary Level) in Personal Ad¬ 
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Table h indicates that all fifteen children were experiencing 
some difficulties in such components as Self-Reliance, Personal Worth, 
Personal Freedom, Feeling of Belonging (with the exception of two), 
Freedom from Withdrawing Tendencies and Freedom from Nervous Symptoms. 
The percentiles below fifty represent difficulties while the higher 
percentiles represent adjustment or at least a knowledge of acceptable 
behavior and attitudes, according to The California Test of Personality 
Manual. The Total Personal Adjustment scores for the fifteen children 
ranged from fifteen to thirty-three which placed the group between the 
second and fortieth percentiles. 
Social adjustment status.—The data for the total raw scores 
obtained by fifteen educable mentally retarded subjects^ as revealed by 
the California Test of Personality (Primary Level) in Social Adjust¬ 
ment, are shown in Table 5, page 27. 
Table 5 indicates that the fifteen children obtained higher per¬ 
centiles in some of the components of Social Adjustment than were 
obtained in the components of Personal Adjustment as shown in Table It. 
The Total Social Adjustment scores ranged from twenty-three to forty- 
one which placed the group between the fifth and sixtieth percentiles. 
Social Adjustment was evidenced by the fiftieth percentile rank 
and higher in Social Standards. Social Skills, Family Relations, School 
Relations and Community Relations for approximately five out of fifteen 
subjects. Maladjustment was revealed by the percentiles below fifty 
obtained by the remainder of the subjects on the above named components. 
All fifteen children ranked below the fiftieth percentile in Freedom 
from Anti-Social Tendencies. 
TABLE 5 
RAW SCORES AND PERCENTILES OBTAINED BY FIFTEEN EDUCABLE MENTALLY RETARDED SUBJECTS ON 






rH CO G H w 
03 13 (D 03 rH •H G 0 •H rH 














-p g O O -p 
G 0 CO G G 
CD T! 1 CD (D 
0 CD -H T3 O 
G CD -p G G 
CD G G CD CD 































CD CD •H -P CD 





-p •H O -p CO g -P 
G G «H G -P G 
CD G -P CD •d a 0) 



















8 80 8 90 6 90 7 80 8 80 8 90 Hl 60 68 
8 80 7 70 6 30 7 80 8 80 8 90 Ho 60 67 
8 80 7 70 3 30 7 80 8 80 8 90 38 50 66 
8 80 7 70 3 30 6 50 7 60 7 60 37 Ho 66 
7 60 6 50 3 30 6 90 7 60 7 60 36 Ho 6H 
7 60 6 50 H 20 6 30 6 Ho 7 60 35 Ho 61 
7 60 3 30 H 20 30 6 Ho 7 60 3H 30 60 
7 60 30 h 20 5 30 6 Ho 6 HO 33 30 57 
7 60 0 30 H 20 5 30 6 Ho 6 Ho 33 30 55 
7 60 5 30 3 10 30 6 Ho 6 Ho 32 30 55 
7 60 5 30 3 10 9 30 6 Ho 9 30 32 30 53 
7 60 30 2 9 3 30 30 30 32 30 5o 
7 60 3 10 2 3 H 20 3 30 ? 30 30 20 H8 
7 60 3 10 1 1 H 20 ? 30 H 20 27 10 H7 



















































The total Adjustment scores ranged from forty-three to sixty- 




Introductory statement,—The purpose of this chapter was to present 
case studies of the fifteen educable mentally retarded subjects involved 
in this study. Group data are valuable, but they do not give the 
teacher a picture of the individual. This chapter contains a case 
study of each of the fifteen subjects studied. The names of the in¬ 
dividuals have been withheld, but are referred to by alphabets A - C. 
These case studies have been presented to answer purpose number four; 
namely, "To determine the interests of fifteen educable mentally re¬ 
tarded children.'* In addition, the case studies revealed the pattern 
of personality organization of the subjects as described by the com¬ 
ponents of personality considered. The components of personality used 
in these case studies were: (1) intelligence, (2) personal and social 
adjustment, and (3) academic achievement. 
Data on the three components used to describe the pattern of per¬ 
sonality organization of the fifteen subjects were derived from the 
following. 
1. Intelligence - Intelligence was derived from the scores 
obtained on the Revised Stanford-Binet Intelligence 
Scale I960. 
2. Personal and Social Adjustment - The personal and social 
adjustment was derived from the scores obtained on the 
California Test of Personality, Primary Level. 
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3. Academic Achievement - The academic achievement was 
derived from scores obtained on the California Achievement 
Tests for Lower and Upper Primary Grades, 
Case Study 1, Subject A 
A - an eleven year old girl and the fifth child in a family of 
six children had three sisters and two brothers. The parents were 
separated, A lived with her mother, sisters and brothers. 
The father was employed at a local flour mill and supported his 
family, according to the mother, 
A weighed fifty-six pounds and was four feet four inches tall. 
According to recent vision and hearing tests, A's vision and hearing 
were below normal. There was a small growth of some kind on this 
child's throat, A report from the local health department stated that 
A had received treatment for this condition and that surgery may be 
necessary in the near future. 
The mother stated that she was not well during her pregnancy with 
this child and had a difficult delivery. She did not believe that 
there were any birth infuries, however, she felt that her condition, 
during pregnancy, may have caused the child to be "the way she is," 
A's mother stated that A was slow in teething, holding head erect, 
sitting, standing and walking. 
Results of the Revised Stanford-Binet Intelligence Scale I960, 
indicated that A obtained a mental age of seven years at the chrono¬ 
logical age of ten years and ten months and an IQ of fifty-nine. This 
IQ placed A within the range of the educable mentally retarded 
According to the California Test of Personality, A obtained a 
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Personal Adjustment score of twenty representing the fifth percentile 
and a Social Adjustment score of thirty representing the twentieth per¬ 
centile, A's Total Adjustment score of fifty represents the tenth per¬ 
centile and indicates that she was experiencing some problems in ad¬ 
justment. 
The California Achievement Test for Lower Primary Grades revealed 
that A obtained a Total Reading grade placement of l.U representing the 
sixteenth percentile. Her Total Arithmetic grade placement of 1,3 re¬ 
presents the twenty-fourth percentile while her Total Language grade 
placement of 1,9 represents the seventieth percentile. The Total 
Battery grade placement for this subject was 1,5 and placed her at the 
thirtieth percentile, A was achieving below the estimated grade place¬ 
ment of 1,8 at the chronological age of 137 months. 
As for her interests, A was fond of pets. She liked to read 
nursery rhymes, poems and comic books. The subject liked to watch 
television and listened to the ne*6 frequently. The family did not own 
a radio at the time of this report. 
A disliked wrestling and was afraid of strange animals. She 
liked high heel shoes, dancing and wearing earrings. 
A's ambition was to become a school teacher and her three wishes 
were, (l) to become a teacher, (2) to own a car, and (3) to buy a new 
house. 
Case Study 2, Subject B 
B - an eleven year old girl and the sixth child in a family of 
eight children had three sisters and four brothers. The father is 
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deceased and all eight children lived with the mother. The local 
welfare department supported the family. 
B has had tonsil and adenoid problems. She weighed 121* pounds 
and was five feet three inches tall. "She often has colds, in fact, 
she has never been well,u stated the mother. It was obvious that B had 
visual problems as she put her head down close to whatever she was 
attempting to read although she was wearing glasses. B's hearing 
seemed to have been below normal and a disorder of the skin was evident. 
The skin seemed to be very dry and appeared to be "peeling." 
Subject B was frequently observed sucking two fingers on the left 
hand. The mother stated that B was a seven month baby, sat alone at 
ten months and walked and talked at eleven months. B also had a speech 
defect. 
The Revised Stanford-Binet Intelligence Scale I960, revealed a 
mental age of five years at the chronological age of seven years eight 
months. B’s IQ was sixty-two. According to this data, B was an edu- 
cable retarded child who was not ready to begin reading (at testing 
time) because of her mental age. 
The California Test of Personality revealed that B obtained a 
Personal Adjustment score of twenty-seven which represents the twentieth 
percentile and a Social Adjustment score of thirty-four representing 
the thirtieth percentile. B's Total Adjustment score was sixty-one 
representing the thirtieth percentile. Although B ranked at the 
eightieth percentile in Family Relations, the Total Adjustment score 
representing the thirtieth percentile indicates maladjustment. B also 
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ranked at the eightieth percentile in Personal Worth and the ninetieth 
percentile in Freedom of Belonging. 
The California Achievement Test for Upper Primary grades revealed 
that B obtained a Total Reading grade placement of 2.7 representing the 
fiftieth percentile, Total Arithmetic grade placement of U.O repre¬ 
senting the ninety-seventh percentile and a Total Language grade place¬ 
ment of 3.U representing the seventy-third percentile. The Total 
Battery grade placement of 3.5 represents the eighty-sixth percentile and 
indicates that B was achieving above the estimated grade placement of 
2.8, but she was achieving less than expected for her chronological 
age of 138 months, 
B was not interested in reading, she stated. She liked to work 
with numbers, she added. 
She watched the cartoons on television and listened to music on 
the radio frequently. 
B stated again that she disliked reading books or reading any¬ 
thing. She did not like to sing, it was learned. 
Her ambition was to work in a grocery store and count the money. 
Her three wishes were (l) to get some new shoes, (2) new clothes, 
and (3) work in a store. 
Case Study 3, Subject C 
C - an eleven year old boy was the youngest child in a family of 
four children. All four children were boys. C’s parents were in poor 
health. The father had received a permanent back injury in one of the 
local factories and the mother has had surgery twice during the past two 
3h 
years, it was learned. 
The father felt that G needed "a good beating,11 but he was unable 
to administer this beating because of his back injury, he added. The 
mother felt that Subject C "just ain't right." 
C weighed eighty-five pounds and was four feet nine inches tall. 
The mother stated that this child received a severe injury to the 
head with a baseball bat, at an earlier age. Since that time, he has 
had three "major seizures." The mother further stated that this child 
had acted as if he was going to have another seizure, but had not had 
one since 1962. G's vision and hearing seemed to be adequate according 
to recent tests. The subject had a speech defect. 
C was born of a normal pregnancy and developed at a normal rate, 
the mother stated. C was the only left-handed child in the group of 
fifteen subjects. 
The Revised Stanford-Binet Intelligence Scale I960, revealed a 
mental age of six years and one month at the chronological age of nine 
years one month for C. The IQ of seventy placed C within the range of 
the educable mentally retarded. 
The California Test of Personality revealed that G was malad¬ 
justed. He obtained a Personal Adjustment score of fifteen which re¬ 
presents the second percentile and a Social Adjustment score of thirty- 
two which represents the thirtieth percentile. C's Total Adjustment 
score was forty-seven representing the tenth percentile. 
The California Achievement Test for Upper Primary grades revealed 
that C obtained a Total Reading grade placement of 1.8 which represents 
the eighteenth percentile, Total Arithmetic grade placement of 3.1 
3ü> 
representing the seventy-sixth percentile and Total Language grade place¬ 
ment of 2.8 representing the fifty-fourth percentile. C's Total Battery 
grade placement of 2.8 represents the fifty-fourth percentile. This 
child was achieving at grade level 2.8, but was considerably retarded 
as indicated by his chronological age of 139 months. 
C liked to wash dishes and climb trees. He enjoyed books, but 
reads very little, he stated. C was the only one of the subjects who 
had traveled outside the city of Rome and the State of Georgia. He 
had been to Buffalo, New York, to visit his grandmother a number of 
times. 
C enjoyed movies, radio and television. He liked all friendly 
animals, but was afraid of a "possum.” When he is grown, he wants to 
be a fireman and his three wishes were, (1) to be a rich man, (2) to 
help the poor, and (3) "to help people put out fire." 
Case Study h, Subject D 
D was a ten year old boy whose parents were separated. D lived 
with his father and grandmother. 
He weighed sixty-five pounds and was four feet six; inches tall. 
He had had physical problems since he entered school at the age of six 
according to the grandmother. D suffered with rheumatic fever at the 
age of six and was out of school for most of that particular year. He 
has had visual problems since birth. Correction of this problem was 
initiated when he was six years old, according to the grandmother. 
There was a continuous movement of the child's left eye. He also had 
a speech impediment. D often complained of pains and soreness in the 
left leg. According to tests, this child's hearing was below average. 
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D was a seven month baby and did not begin walking and talking 
until he was twenty months old, the grandmother stated. 
The Revised Stanford-Binet Intelligence Scale I960 revealed an IQ 
of sixty-nine and a mental age of six years at the chronological age of 
eight years and five months. D's total performance on the intelligence 
test indicated that he was educable mentally retarded. 
The California Test of Personality revealed that D earned a score 
of eighteen on Personal Adjustment which represents the second per¬ 
centile and a score of thirty-five on Social Adjustment which represents 
the fortieth percentile. His Total Adjustment score of fifty-three re¬ 
presents the tenth percentile and indicates maladjustment. However, 
D ranked at the eightieth percentile in Social Standards and Family 
Relations. 
On the California Achievement Test Lower Primary level, D earned 
a Total Reading grade placement of 1.3 which represents the seventh 
percentile. Total Arithmetic grade placement of l.U representing the 
thirtieth percentile and Total Language grade placement of 1.6 which 
represents the forty-second percentile. 
According to D's Total Battery grade placement of l.U which re¬ 
presents the twenty-fourth percentile, D was achieving below the grade 
placement of 1.8 at the chronological age of 120 months. 
D liked to read the books at school, he stated, but did not have 
any books at home to read. He liked to read comics also. 
He disliked the stories his grandmother watched on television, 
however, he liked to help her "work." The only thing that lie was 
afraid of was a cat 
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D wants to be a policeman when he is grown. In addition, his 
three wishes were for (1) a ball, (2) a bat, and (3) a glove. 
Case Study 9, Subject E 
E was a ten year old girl and the fourth child in a family of 
five children. She was reported as having an anemic condition and was 
hospitalized for anemia when she was five years old, according to her 
mother. 
E weighed ninety-five pounds and was five feet four inches tall 
at the time of this report. This child's vision and hearing seemed to 
be normal, according to recent tests. 
The Revised Stanford-Binet Intelligence Scale I960 revealed that 
E obtained a mental age of six years six months at the chronological 
age of nine years. The subject's IQ of seventy placed her among the 
educable mentally retarded. 
According to the California Test of Personality E obtained a 
Personal Adjustment score of twenty-seven which represents the twentieth 
percentile and a Social Adjustment score of forty-one representing the 
sixtieth percentile. Her Total Adjustment score of sixty-eight repre¬ 
senting the fortieth percentile indicates that she was experiencing 
some adjustment problems. However, E ranked at the eightieth percentile, 
in Social Standards and the ninetieth percentile in Community Relations. 
The California Achievement Test for Upper Primary grades revealed 
that E obtained a Total Reading grade placement of 2,9 which represents 
the fifty-eighth percentile, a Total Arithmetic grade placement of 3.2 
representing the ninetieth percentile and a Total Language grade 
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placement of 2.8 -which represents the fifty-fourth percentile. This 
child's Total Battery grade placement of 3.0 representing the sixty- 
sixth percentile indicates retardation as revealed by her chronological 
age of 127 months. E scored higher than the estimated grade p]a cement 
of 2.8. 
As for interests, E liked books, but did not own any. She also 
enjoyed the "funnies" in the newspaper and liked to watch cartoons on 
the television and listen to news on the radio. 
E disliked house cleaning. She wants to be a "hairdresser" when 
she is grown. Her three wishes were for, (l) a bicycle, (2) skates, 
and (3) new shoes. 
Case Study 6, Subject F 
F - a ten year old boy was the second child in a family of eight 
children. He had three sisters and four brothers. 
An interview with the mother revealed that F had a severe attack 
of asthma when he was eighteen months old and in 1962, he had another 
attack. It was noticed that his fingernails were bitten. F had a 
speech impediment. He weighed 113 pounds and was five feet two inches 
tall. His vision and hearing seemed to be adequate. According to the 
mother, F was a full term baby but was slow about walking and talking, 
however, he grew very fast and is tall for his age, the mother added. 
The Revised Stanford-Binet Intelligence Scale I960 revealed that 
F obtained a mental age of six years and eight months at the chrono¬ 
logical age of nine years two months. F's IQ of seventy-one placed 
him within the range of the educable mentally retarded. 
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The California Test of Personality revealed that F obtained a 
Personal Adjustment score of twenty-seven which represents the twentieth 
percentile and a Social Adjustment score of forty which represents the 
sixtieth percentile. His Total Adjustment score of sixty-seven repre¬ 
sents the fortieth percentile and indicates maladjustment, although he 
ranked at the eightieth percentile in Social Standards, the ninetieth 
percentile in Social Skills and the eightieth percentile in School 
Relations. 
The California Achievement Test for Upper Primary grades revealed 
that F obtained a Total Reading grade placement of 2.1 representing 
the twenty-second percentile, Total Arithmetic grade placement of 2.8 
representing the fifty-fourth percentile and a Total Language grade 
placement of 3.3 which represents the sixty-ninth percentile. The 
Total Battery grade placement of 2.7 which represents the fiftieth 
percentile indicates that F was achieving one month below the estimated 
grade placement of 2.8 at the chronological age of 129 months. 
F liked to read his "little sister's books." She was in the first 
grade at that time, but he did not remember what her books were about. 
He liked comic books and Superman was his favorite. F had never been 
on a bus of any kind. He stated, "I have never been no where and had 
a good time." He had never been to a movie and the television in the 
home did not "work no more." F was afraid of all wild animals. He 
enjoyed playing marbles. This child wants to drive a truck when he is 
grown and his three wishes were for, (1) a bicycle, (2) a toy train, and 
(3) a "real pony." 
1+0 
Case Study 7, Subject G 
G was a thirteen year old boy in a family of four sisters and two 
brothers. The mother of this child was an alcoholic and had been com¬ 
mitted to a mental institution twice. The father worked at a local 
foundry and spent very little time with his family. 
G had been in Juvenile Court a number of times for stealing 
bicycles, skates or soft drinks. He often sucked two fingers on his 
right hand. His weight was ninety-five pounds and he was four feet 
eight inches tall. His vision and hearing seemed to be adequate ac¬ 
cording to tests.. 
The mother was unable to give a clear picture of G*s develop¬ 
mental history. 
The Revised Stanford-Binet Intelligence Scale I960 revealed that 
G was an educable mentally retarded child having obtained a mental age 
of six years eight months at the chronological age of nine years six 
months and an IQ of sixty-nine. 
This child was experiencing some problems in personal and social 
adjustment, according to the California Test of Personality. He 
obtained a score of thirty-three on Personal Adjustment which represents 
the fortieth percentile and a Social Adjustment score of thirty-three 
representing the thirtieth percentile. His Total Adjustment score was 
sixty-six representing the fortieth percentile. In spite of the low 
total adjustment score for this subject, he ranked at the eightieth 
percentile in Freedom from Nervous Symptoms and in Family Relations. 
In Community Relations, he ranked at the ninetieth percentile. 
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The California Achievement Test for Upper Primary grades revealed 
that G obtained a Total Reading grade placement of 3.1 representing the 
sixty-sixth percentile, Total Arithmetic grade placement of U.O which 
represents the ninety-seventh percentile and Total Language grade place¬ 
ment of 3.2 which represents the sixty-sixth percentile. The subject's 
Total Battery grade placement of 3.5 which represents the eighty-eighth 
percentile indicates that he was achieving above the estimated grade 
placement of 2.8, but below the grade level expected for his chrono¬ 
logical age of 163 months. 
His favorite books were about animals, but he did not have any 
books at home. He enjoyed comic books and the "funnies" in the news¬ 
paper. He watched television, but the family did not own a radio. The 
only thing that this child could think of that he did not like was 
okra. His ambition was to be like his daddy and work in a foundry. 
G's three wishes were for (1) a car, (2) a motorcycle, and (3) to own 
a store. 
Case Study 8, Subject H 
H was a ten year old boy and the oldest in a family of five 
children. He had three sisters and one brother. 
The mother stated that the teachers were "funny" and some of 
them did not like her children. She spoke of the school as a "dumpers 
school." She said that someone told her "that" about this particular 
school, however, the writer did not understand what the mother was 
attempting to convey. 
He weighed sixty-six pounds and was four feet four inches tall. 
He is blind in the right eye and has a speech defect. The mother stated 
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that this child has been without vision in his right eye since the age 
of one, when he stuck a stick in his eye. He was wearing glasses. 
The mother did not remember when the child walked or talked. She 
stated that he was not "slow." She said that H was a full term baby. 
The Revised Stanford-Binet Intelligence Scale I960 revealed that 
H obtained a mental age of five years ten months at the chronological 
age of eight years and four months. His IQ was sixty-eight. According 
to his IQ, H scored within the range of the educable mentally retarded. 
H had not reached the reading readiness stage, according to his mental 
age, at the time of testing. 
The California Test of Personality revealed a Personal Adjust¬ 
ment score of nineteen which represents the second percentile and a 
Social Adjustment score of thirty-six which represents the fortieth 
percentile. The subject's Total Adjustment score of fifty-five which 
represents the twenty-second percentile indicates maladjustment. 
However, H ranked at the eightieth percentile in Social Standards. 
The California Achievement Test for Lower Primary grades revealed 
a Total Reading grade placement of 1.2 representing the fourth per¬ 
centile, Total Arithmetic grade placement of 1.2 representing the tenth 
percentile and Total Language grade placement of l.U representing the 
twenty-first percentile. The Total Batters'- grade placement of 1.2, 
which represents the tenth percentile, indicates that H was achieving 
below the estimated grade level of 1.8 at the chronological age of 113 
months. 
H liked to read books at school. Watching Elvis Pressley on 
television or listening to him on the radio was fun for this child, 
he revealed. He disliked pulling his baby sister around in the wagon 
(mother made child do this). He was afraid of snakes and squirrels, but 
he liked to drive a tractor. "When he grows up he wants to be like 
"Juanna." "When asked who is or what is "Juanna", he reolied, "man what 
help pick cotton and haul stuff." His three wishes were for (l) a pony, 
(2) a bicycle, and (3) "one of them things that you count money wif and 
put money in." The writer questioned the child and learned that he was 
speaking of a cash register. 
Case Study 9, Subject I 
I - a thirteen year old boy lived with his father, step-mother and 
half sister. His natural mother is deceased. The half sister was 
younger than Subject I. The step-mother stated that I did not think 
well, but was an obedient child in the home. "He always tries to do 
whatever is asked of him," she added. 
I has had surgery as his testicles had not descended. After 
surgery, he seemed to have lost control of his kidneys according to the 
step-mother. He is wet most of the time. Although he brought extra 
clothing to school daily, he was wet by the time class dismissed. I 
was hospitalized for pneumonia in 1962. 
This child's vision was poor and his glasses had not been re¬ 
placed since he broke them. He weighed ninety-eight pounds and was five 
feet one inch tall. 
The step-mother was unable to give any information concerning I's 
developmental history as he was school age when the father took him to 
live with he and his wife. 
The Revised Stanford-Binet Intelligence Scale I960 revealed that 
I obtained an IQ of fifty-two and a mental age of five years at the 
chronological age of nine years four months. This data indicated that 
I was an educable mentally retarded child and had not reached the reading 
readiness stage, at the time of the intelligence test. 
The California Test of Personality revealed that I obtained a 
Personal Adjustment score of twenty-three which represents the tenth 
percentile, and a Social Adjustment score of thirty-two which represents 
the thirtieth percentile. The Total Adjustment score of fifty-five 
which represents the twentieth percentile indicates maladjustment. 
The California Achievement Test for Lower Primary grades revealed 
that I obtained a Total Reading grade placement of 1.2 which represents 
the first percentile, Total Arithmetic grade placement of 1.2 which 
represents the eighth percentile and a Total Language grade placement 
of l.U, which represents the twenty-first percentile. This child's 
Total Battery grade placement of 1.2 which represents the seventh per¬ 
centile indicates that he was achieving below the estimated grade place¬ 
ment of 2.8 and below the level expected for his chronoligical age of 
199 months. 
I enjoyed the books at school, but did not own any books at home. 
He did not know the names of his favorite comic strip but liked the 
comics anyway. He stated that he would like to own a lot of real 
animals so he could play with them. He watched television and listens 
to the radio "a whole lot," he stated. 
The subject stated that he knew of nothing that he disliked, 
"but I'm afraid of a bull dog," he added. Hewants to be a fireman 
when he is grown and his three wishes were for (l) a piece of cake, (2) 
ice-cream, and (3) bologna. 
Case Study 10, Subject J 
J - a nine year old boy was the fourth child in a family of five 
children. The mother stated that J was an obedient child. The writer 
and other members of the faculty have labeled J as the most friendly 
boy at our school. He appeared to be happy at all times and was always 
smiling. 
J has had constant ear trouble and a sore on his head. This sore 
appeared to be healing at times and then appeared to have some drainage. 
However, the sore has been on the child's head throughout his school 
life, according to school records. It was noted that his fingernails 
were severly bitten and he talked in a very husky, breathless voice 
which was indicative of a rather high level of tension, according to the 
medical report. In many ways, J acted like a much younger child. He 
weighed fifty-nine pounds and was four feet four inches tall. His 
vision was average, but his hearing was poor. 
The mother reported that this child weighed only two and one-half 
pounds at birth and was an eight month baby. He was bom at home with 
the help of a midwife and was "given up for dead." In taking the child 
to a physician shortly after birth, the mother was told that there was 
little chance for J to live. "He has always had a poor appetite," the 
mother added. 
According to the results of the Revised Stanford-Binet Intelligence 
Scale I960, J had a mental age of five years at the chronological age of 
eight years three months and an IQ of fifty-eight. This test revealed 
that J was an educable retarded child and had not reached the reading 
readiness stage. 
The California Test of Personality revealed that J obtained a 
Personal Adjustment score of twenty-four which represents the tenth per¬ 
centile and a Social Adjustment score of thirty-three which represents 
the thirtieth percentile. His Total Adjustment score of fifty-seven 
which represents the twentieth percentile indicates maladjustment. 
On the California Achievement Test for Lower Primary grades, J 
obtained a Total Reading grade placement of 1.1 which represents the 
first percentile, Total Arithmetic grade placement of 1.2 which repre¬ 
sents the fourteenth percentile and a Total Language grade placement of 
1.5 which represents the thirtieth percentile. The Total Battery 
grade placement of 1.2 representing the eighth percentile indicates that 
J was performing below the estimated grade placement of 1.8 at the 
chronological age of 118 months. 
J enjoyed watching television, listening to the radio and the 
record player. The story book that he liked best was "Gingerbread 
Boy" and he liked for his aunt to tell him "about God." He liked any 
comic book that "is scary," he stated. Among the things that he dis¬ 
liked were cabbage and his mother telling him that he was lazy. When 
he is grown, he wants to be a "school man." When asked to explain, 
he stated "be like Mr. Y" (school principal). The three things that 
he wished for most were (l) a bicycle, (2) a truck, and (3) a football 
helmet. 
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Case Study 11, Subject K 
K - a ten year old boy was the second child in a family of five 
children. The father is deceased and the family was receiving social 
security benefits. 
The interview with the mother did not reveal any serious injuries 
or illnesses. The mother stated that K was well most of the time. He 
weighed seventy-five pounds and was four feet ten inches tall. His 
vision and hearing were adequate according to tests. 
The mother stated that K was a full term baby, but was slow about 
holding his head erect, sitting, walking and talking. "All the other 
babies his age were doing better than him," she added. 
The Revised Stanford-Binet Intelligence Scale I960 revealed that 
K had a mental age of six years two months at the chronological age of 
eight years seven months and an IQ of seventy. These scores indicated 
that K was educable mentally retarded. 
The California Test of Personality revealed that K obtained a 
Personal Adjustment score of twenty-eight representing the twentieth 
percentile and a Social Adjustment score of thirty-two representing the 
thirtieth percentile. The Total Adjustment score of sixty which re¬ 
presents the thirtieth percentile indicates maladjustment. K ranked at 
the ninetieth percentile in Community Relations. 
K's scores on the California Achievement Test Lower Primary re¬ 
vealed that he was achieving below the estimated grade placement of 1.8 
at a chronological age of 122 months. His Total Reading grade placement 
was 1.2 which placed him at the second percentile, Total Arithmetic 
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grade placement of 1.2 placed him at the second percentile and Total 
Language grade placement of 1,3 placed him at the eighth percentile. 
The subject's Total Battery grade placement was 1.2 placing him at the 
seventh percentile. 
K did not like to read. He simply stated, "I don't like to read 
nothing." He did not have a favorite book neither did he own any books. 
He did not know the name of his favorite comic, but liked comics anyway. 
When asked whether he has gone to movies, K explained, "I go to picture 
show not movies." He liked to watch "Popeye" on television and listen 
to the "blues" on the radio. One of the things he disliked most was 
"cleaning up the yard." He added, "I git tired of stooping down." K 
stated that he was afraid of any animal "that be in the woods." His 
ambition was to be a truck driver and his three wishes were for (l) 
a bicycle, (2) a race car, and (3) a fish net. 
Case Study 12, Subject L 
L - a twelve year old boy lived with his mother, brothers and 
step-father. His natural father is deceased. There were four children 
in the family younger than L. The step-father "is good" to L, the mother 
stated, and L "is crazy about him." 
The mother felt that her son was "kinda slow because he can't 
half talk. "He can't say what he wants to say and the other children 
tease him and then they fight," she added. "I want him to go to school 
where he can get help and I will do all I can," the mother concluded. 
L weighed 100 pounds and was five feet four inches tall. He was 
a stutterer and his hearing was below average, according to a recent 
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hearing test. He was frequently observed sucking his lower lip. 
L was a full term baby, according to his mother. He was walking 
at fourteen months, but was slow in learning to talk. 
The Revised Stanford-Binet Intelligence Scale I960 revealed an 
IQ of sixty-one for L and a mental age of six years eight months at the 
chronological age of ten years. These results indicate that L was 
functioning within the range of the educable mentally retarded. 
The California Test of Personality revealed a Personal Adjustment 
score of twenty-one which placed L at the fifth percentile and a Social 
Adjustment score of twenty-seven which placed him at the tenth per¬ 
centile. The total Adjustment score of forty-eight which represents 
the tenth percentile indicates maladjustment. 
The California Achievement Test for Upper Primary grades revealed 
that L obtained a Total Reading grade placement of 2.2 which placed 
him at the thirty-first percentile, a Total Arithmetic grade placement 
of 3.2 which placed him at the seventy-sixth percentile and a Total 
Language grade placement of 2.7 which placed him at the fiftieth per¬ 
centile. The Total Battery grade placement of 2.9 which placed L at 
the fifty-eighth percentile indicates that he was achieving above the 
estimated grade placement of 2.8, but below the grade level expected 
for the chronological age of l£l months. 
I liked to read books that tell about farm animals, but quickly 
added, "The best book I ever read was Lone Ranger." Dick Tracy and 
Superman are his favorite comics and he reads the funnies in the news¬ 
paper too. 
The child has had an airplane ride over the city of Rome and seemed 
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very proud to be the only one of the fifteen subjects to have had such 
an experience. He stated that he goes to the movies "sometimes on 
Saturdays" in order to see his favorite star, Roy Rogers. L liked to 
listen to the musical program on the radio which is broadcast from 
Tennessee. His favorite television program was a soap box opera called 
"The Secret Storm'J He also listened to the news on television. 
Most of all, L disliked being sent to the store at night and 
helping his step-father work under the car. 
His ambition was to be a policeman and his three wishes were 
(l) to own a motorcycle, (2) to get a job, and (3) to buy a house. 
Case Study 13, Subject M 
M - a twelve year old boy was the sixth child in a family of 
eight children. He had four brothers and three sisters. The mother 
stated that M was not fathered by her husband. She had the five older 
children by her husband and the three younger ones were fathered each 
by a different man, after her husband left her, she explained. M's 
father "is up in the country somewhere" she added. The oldest child 
living in the home was twenty-one and the youngest was five. The 
mother complained about the children teasing and fighting each other. 
She said that they got on her nerves as she was not well. She further 
stated that her sister claimed M for tax exemption purposes and buys 
all of his clothing. "The other children are jealous," she added. 
M weighed eighty-five pounds and was four feet eleven inches tall. 
Apparently, he was in good health, but he had an "odd look" about his 
eyes. His eyes seemed to be reddened and had a glazed appearance. 
The mother stated that the doctor said that M was "all right." He did 
not seem to have a visual problem, according to tests. The school 
nurse stated that this child was in good health, but had a mild speech 
problem. 
According to the mother, M was a full term baby, walked at the age 
of one and talked at the age of two. 
The Revised Stanford-Binet Intelligence Scale I960, revealed 
that M's mental age was five years ten months at the chronological age 
of eight years seven months. His IQ was sixty-six. According to this 
IQ, M was an educable mentally retarded child and his mental age 
indicates that he had not reached the age for academic work. 
The California Test of Personality revealed a Personal Adjust¬ 
ment score of twenty-seven which placed him at the twentieth percentile 
and a Social Adjustment score of twenty-three which placed him at the 
fifth percentile. M's Total Adjustment score of forty-three placed 
him at the fifth percentile and indicates maladjustment. 
The California Achievement Test Upper Primary revealed that M 
obtained a Total leading grade Placement of 2.1 which placed him at 
the twenty-seventh percentile, a Total Arithmetic grade placement of 
3.1 which placed him at the seventy-sixth percentile and a Total 
Language grade placement of 2.1; which placed the subject at the forty- 
second percentile. M's Total Battery grade placement of 2.8 placed 
him at the fifty-fourth percentile. Although he was achieving at the 
estimated grade placement of 2.8, he was achieving below the grade 
level expected at the chronological age of ll;9 months. 
M enjoyed his books at school, but did not have any books at 
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home. Comic books "about monsters" were his favorite and he liked 
"Nancy too," he stated. 
When asked about the movies, he said that his mother never let 
him go, so he had never been to a movie. He watched television some¬ 
times, "but gets tired of sitting down," he added. Listening to the 
radio was not much fun, according to M, "unless its the news and some¬ 
body got shot." 
M names some foods that he disliked, however, all foods named 
were vegetables. In naming the things that he liked, he named all 
meats. He then added that he ivas afraid of "what is in the dark, but 
not the dark." 
This child did not have any ideas as to what he wants to be when 
he is an adult, but his three wishes were (l) to eat some rice, ("I 
like rice better than anything"), (2) to get some clothes, and (3) 
to get some new shoes and a little car to ride in. 
Case Study lli, Subject N 
N - a twelve year old boy was the first child in a family of 
two children. He had one brother. 
The mother stated that N was "right bright." "He minds pretty 
good at home and gets along well with his brother, " she a dded. When 
asked why he doesn't learn, she stated that he was "hard-headed and 
won't pay attention." 
N weighed seventy-eight pounds and was five feet tall. "He 
is a healthy boy, he has never been sick," the mother added. However, 
she stated that she takes her two boys to the clinic once a year 
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to be examined. According to the interview with the mother, N was a 
seven month baby. He walked at three years of age and talked at the 
age of four. 
The mother stated that she had "lost seven or eight children." 
She was not sure how many miscarriages she has had, but added that 
"they were still births." Later, the mother stated that some of her 
babies had lived for seven or eight days and that others were pre¬ 
mature. The mother further stated that the doctor told her that she 
was not strong and that she had "low blood." 
The Revised Stanford-Binet Intelligence Scale I960 revealed an 
IQ of fifty-one for N and a mental age of four years five months, at the 
chronological age of eight years three months. These scores indicate 
that N was an educable mentally retarded child and had not reached the 
mental age to begin academic work at the time of intelligence test. 
The California Test of Personality revealed that N obtained a 
Personal Adjustment score of twenty-seven which represents the twentieth 
percentile and a Social Adjustment score of thirty-seven which repre¬ 
sents the fortieth percentile. His Total Adjustment score of sixty- 
four which represents the fortieth percentile indicates maladjustment. 
According to the California Achievement Test on the Lower Primary 
level,N obtained a Total Reading grade placement of 1.1 which represents 
the first percentile, a Total Arithmetic grade placement of 1.2 which 
represents the fourteenth percentile, and a total Language grade place¬ 
ment of 1.3 which represents the seventh percentile. His total Battery 
grade placement of 1.3 placed him at the seventh percentile and indicates 
that he was achieving below the estimated grade placement of 1.8 at the 
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chronological age of II46 months. 
N liked to read books at school and stated that he had "a whole 
lot of books at home." These books were given to him by his "daddy’s 
boss man." In addition, he liked the comics when they were about cow¬ 
boys. 
N had never been to a movie, but had walked past a Drive-In- 
Theatre, he added. The family did not own a television as there was 
no electricity in the home, but the mother had a transistor radio which 
this child listened to, constantly. 
N stated that he disliked getting stung by a bee and other 
children "eating up" his candy. He added that he was afraid of nothing. 
"Nothing scares me," he added. N further stated that he liked playing 
cowboy better than anything. He wants to be a fireman when he is an 
adult and his three wishes were (l) to own a "real" car, (2) a "real" 
truck and (3) a "real" airplane. 
Case Study l£, Subject 0 
C - an eleven year old girl was the second child in a family of 
three children. She had two brothers. 0's parents were separated 
and she lived with her father, grandmother and two brothers. 
0 weighed 138 pounds and was five feet two inches tall. She had 
a visual problem, however, she was wearing glasses and the problan 
had been alleviated. The grandmother stated that 0 frequently com¬ 
plained of pains in the stomach and sometimes had a rash on her arms 
and legs. The medical report simply stated that this child had a rash, 
but that it was not contagious. 
The grandmother did not know very much about this child's birth 
and what happened after birth. In an interview with 0's natural mother, 
the writer was unable to get any statement as to the child's develop¬ 
mental history, however, the mother revealed that 0 had been raped at 
the age of eight by a twenty-six year old man. Later, in talking with 
the grandmother, the "rape story" was verified. Nevertheless, the 
writer was unable to get any further information concerning this in¬ 
cident. 
The Revised Stanfirrd-Binet Intelligence Scale I960, revealed an 
IQ of sixty-nine for 0 and a mental age of seven years two months at 
the chronological age often years three months. According to this 
data, 0 was an educable mentally retarded child. 
The California Test of Personality revealed that 0 obtained a 
Personal Adjustment score of twenty-eight which placed her at the 
twentieth percentile, and a Social Adjustment score of thirty-eight 
which placed her at the fiftieth percentile. Her Total Adjustment score 
of sixty-six placed her at the fortieth percentile and indicates that 
she was experiencing some adjustment problems. 
The California Achievement Test for Upper Primary grades revealed 
a Total Reading grade placement of 3.6 which represents the eighty- 
eighth percentile, a Total Arithmetic grade placement of 3.5 which re¬ 
presents the eighty-eighth percentile, and a Total Language grade 
placement of 3.7 which represents the eighty-sixth percentile. Trie 
Total Battery grade placement of 3.5 placed the subject at the eighty- 
eighth percentile and indicates that she was achieving above the es¬ 
timated grade placement of 2.8, however, she was achieving below the 
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grade level expected for her chronological age of li;2 months. 
Reading seemed to be fun for this child for she enjoyed all books 
that were easy enought for her to read. She added that she reads to 
her "little brother at home," but had only four books of her own at 
home. 
0 mentioned that she had been selected by members of her Sunday 
School Class, to be a delegate to the Sunday School Convention which was 
to be held in Mobile, Alabama during the summer. Apparently she was very 
happy over her being selected. 
0 did not like "the way they mess up songs on the television and 
radio." She said, "people not suppose to mess up church songs." VJhen 
asked about the things she liked, 0 replied, "reading and seeing Popeye 
on television." She mentioned that snakes were the only thing that she 
feared. 
0 wants to be a nurse when she is an adult. Her three wishes were 
(1) to own a horse, (2) to get a new home, and (3) to have a telephone 
at home. 
Interpretive summaries.—According to the Revised Stanford-Binet 
Intelligence Scale I960, all fifteen subjects scored within the range 
of educable mentally retarded. The IQ’s ranged from fifty-one to 
seventy-one with a chronological age range of from seven years ei&ht 
months to ten years ten months (at time of test), and a mental age 
range of four years five months to seven years two months. 
Six of the fifteen subjects had not reached the readiness stage 
for learning and the introduction of basic fundamental skills as in¬ 
dicated by their mental ages of less than six years. 
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The California Test of Personality for Primary grades revealed 
that the fifteen subjects involved in this study were better adjusted 
socially than they were adjusted personally. This was indicated by the 
subjects who ranked at the fiftieth percentile and above on some of the 
components of Social Adjustment. 
Fourteen out of fifteen subjects ranked above the fiftieth per¬ 
centile in Social Standards which indicates that they understand what 
is regarded as being right or wrong and they understand the rights of 
others. 
Of the fifteen pupils, seven were above the fiftieth percentile 
in Community Relations, which indicates that they mingled happily with 
their neighbors and were respectful of laws and regulations. 
Six of the fifteen subjects ranked at the fiftieth percentile 
and above in Social Skills, which indicates that they have a liking for 
people and are willing to inconvenience themselves so as to be of 
assistance to other people. 
Of the fifteen children, six ranked at the fiftieth percentile 
and above in Family Relations, which indicates that they were loved and 
well treated at home. 
In School Relations, five of the subjects ranked at the fiftieth 
percentile and above which indicates that they felt that they were 
liked by the teachers and enjoyed being with the other students. 
In Personal Adjustment, five of the fifteen pupils ranked at the 
fiftieth percentile and above on Sense of Personal Worth, this indicates 
that they felt well regarded by others and that they feel that they 
have average ability. 
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Of the fifteen subjects, six ranked at the fiftieth percentile and 
above on Feeling of Belonging. This indicates that they have a cordial 
relationship with people in general. 
The seven children who were administered the California Achieve¬ 
ment Test for Lower Primary grades were achieving below the estimated 
grade placement of 1.8, however, the subjects are learning, though 
slowly. 
They were unable to read or write when they entered the special 
class. 
The California Achievement Test for Upper Primary grades indi¬ 
cated that seven children were achieving above the estimated grade 
placement of 2.8, they were achieving below the grade levels expected 
for their mental ages. 
Through classroom observation, it was learned that all of the 
children enjoyed radio and television. They also enjoyed games, music 
and dancing. 
Of the fifteen subjects, only one had been outside the state of 
Georgia at the time of this report. 
Most of the children who had reached the mental age of six years 
indicated that they enjoyed reading, but had few books of their own at 
home. The subjects with mental ages below six years indicated that 
they disliked reading. This feeling among the subjects could be due to 
academic failure in other grades before they were enrolled in the 
special class and could be due to the lack of interest. It could have 
been due to the lack of ability also. 
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The ambitions of the subjects involved in this study were varied. 
Most of them wanted to hold positions that required the applicant to 
pass a written test after receiving the high school diploma, which is 
highly improbable among the mentally retarded. 
The three wishes for the entire group ranged from little things 
to big things such as a wish to eat certain foods to the desire to own 
a house. 
Each subject had a pet of some kind at home. These are dogs, 
cate, chickens and ducks. Most of these pets were two and three years 
old and were well cared for, according to the stories that the children 
told. This information could be employed in the area of motivation. 
The grade placements and percentiles for the fifteen children as 
obtained from the California Achievement Test for Lower and Upper 
Primary grades in Total Reading, Total Arithmetic, Total Language and 
Total Battery are shown in Table 1 in Appendix A. 
CHAPTER V 
FINDINGS, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 
Introductory statement,—The problem involved in this reoort was 
to determine the intelligence, academic achievement, personality and 
interests of fifteen educable mentally retarded children in order to 
provide some bases for curriculum development in an elementary school 
program for retardates. 
The problem involved was limited to fifteen children enrolled in 
the special class for the educable mentally retarded at Anna K. Davie 
Elementary School in Rome, Georgia, Therefore, generalizations must be 
limited, in their application to other groups of children. 
Purpose of the study.—-The major purpose of this study was to 
gain some insight relative to the intelligence, academic achievement, 
personality and interests of fifteen educable mentally retarded 
children. More specifically, the purposes are as follows: 
1, To determine the intelligence of fifteen educable 
mentally retarded children. 
2, To determine the academic achievement of fifteen educable 
mentally retarded children, 
3, To determine the personal and social adjustment of fifteen 
educable mentally retarded children, 
U, To determine the interests of fifteen educable mentally 
retarded children, 
5. To ascertain significant curricular patterns that are 
designed for teaching the mentally retarded. 
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6. To determine what psychological bases characterize 
the programs for the mentally retarded in the ele¬ 
mentary school, 
7. To ascertain some basic methods and specific procedures 
used for teaching the mentally retarded. 
Recapitulation of research design,—Anna K. Davie Elementary 
School in Rome, Georgia has a total of 585 students distributed in 
grades one through seven and the special class for the mentally retarded. 
This study was conducted during the 1963-61* academic year and the 
summer session of 1961* at Atlanta University, Atlanta, Georgia, 
The Descriptive-Case Study method of research was utilized to 
gather, analyze and interpret the data of this report. Attention was 
directed toward fifteen educable mentally retarded children. The 
descriptive method was employed in order to interpret the meaning of 
what was described, thus contributing to a greater understanding of 
the subjects. The case study method, utilizing techniques of inter¬ 
viewing, home visitations, testing and analyzing records was employed 
in the collection of data. 
The subjects involved in this study were the fisteen educable 
mentally retarded children enrolled in the Special Class for the 
mentally retarded at Anna K. Davie Elementary School in Rome, Georgia. 
This class included eleven boys and four girls whose chronological 
ages ranged from nine to thirteen. 
The data yielding devices were (l)The Revised Stanford-Binet In¬ 
telligence Scale I960; (2) The California Achievement Test for Lower 
Primary Grades; (3) The California Achievement Test for Upper Primary 
Grades; (1*) The California Test of Personality for Primary Grades and 
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(5) Evaluation techniques that indicated children's interests. Some of 
the techniques that were utilized in order to determine interests were 
home visitations, classroom observations, interviews and instrument 
designed by the writer to yield data concerning each subject's family, 
friends, pets, travels, likes and dislikes, wishes and leisure time 
activities. The Revised Stanford-Binet Intelligence Scale I960, was 
administered by a psychologist from the Division of Services for Ex¬ 
ceptional Children in the state of Georgia. Due to thefact that a single 
level of the tests was not applicable to all the children in the class 
and that some children seemed tired, fidgety or bored to the extent that 
testing had to be stopped temporarily, all tests were administered as 
individual instruments so as to produce more valid results. 
Summary of related literature.—The literature related to this 
study was categorized under the following captions: (l) Theories Con¬ 
cerning Curricular Patterns Designed for Teaching the Mentally Retarded, 
(2) Theories Concerning Psychological Bases Characterizing Programs for 
the Mentally Retarded, and (3) Basic Methods and Specific Procedures 
Employed in Teaching the Mentally Retarded. 
Theories concerning curricular patterns designed for teaching the 
mentally retarded.—Cruickshank maintained that the curriculum for the 
mentally retarded should be developmental. That is, specific skills 
and concepts should be introduced and taught when the child has achieved 
the maturity and had the experiences necessary for their acquisition. 
- 
Cruickshank, op. cit., p. 200. 
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Smith and Burks theorized that programs for the mentally retarded 
should require a meaningful presentation of the academic skills which 
would enable retardates to live better lives.1 
Ingram stated that learning situations for the mentally retarded 
must be suited to their physiological and social development as well as 
2 
to their mental level. 
Dolch stated that whatever is taught the mentally retarded must 
3 
have an immediate and practical value. 
Theories of psychological bases characterizing urograms for the 
mentally retarded.—Kirk and Johnson asserted that a study of the whole 
child is necessary in order to determine abilities, disabilities and 
needs of retardates. The authors further stated that a psychological 
examination, medical examination, social and personalitj'- study, and an 
educational evaluation would be included in such a study.^1 
Jersild commented that the adjustment of educational demands and 
opportunities to a child's abilities may strengthen his functioning 
intelligence.'” 
Johnson maintained that an educator must have an understanding 
of child development, hor or under what conditions learning takes place 
and an understanding of causes of behavior and how behavior can be 
influenced and controlled, in order to develop a program for retarded 
1 
Smith and Burks, op. cit., p. 73. 
2 
Ingram, op. cit., p. 35. 
3 
Dolch, op. cit., p. 218. 
k 
Kirk and Johnson, op. cit., p. 38. 
^Jersild, op. cit., p. 572. 
children 1 • 
Theories concerning basic methods and specific procedures employed 
to teach the mentally retarded.—Montessori believed in developing the 
child's mental capacities, by training separately, through repeated 
exercises, the child's several senses. The author also placed emohasis 
on special exercises designed to give formal training in separate nhysical 
functions.^ 
Fernald discovered many cases of mentally retarded children who 
profited greatly by remedial work of the same type of that which is 
3 
effective in the work with children of agerage intelligence. 
Harris maintained that retarded children require a great deal of 
repetition and review. He further stated that it is imoortant that the 
material used in the developmental reading lessons is not above the 
retardates' instructional reading level. Harris concluded that re¬ 
tardates do not have any uniquely different way of learning and that 
teaching procedures employed to teach average children are effective 
with retardates, provided that readiness and the child's slower pace of 
learning is taken into consideration.^ 
Blodgett and Warfield theorized that special classes should nrovide 
d 
highly individualized academic work for retardates. 
- ~ 
Johnson, op. cit., p. 299. 
2 
Montessori, op. cit., p. 5o. 
3 
Fernald, op. cit., p. 262. 
h 
Harris, op. cit., p. 3lU. 
5 
Blodgett and Warfield, op. cit., p. 69. 
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Summary of basic findings.—The following findings have been drawn 
from the data and presented in accordance with the purposes of this study. 
Intelligence - According to the Revised Stanford-Binet Intelligence 
Scale I960, the fifteen children involved in this study were educable 
mentally retarded. The group obtained IQ scores which ranged from fifty- 
one to seventy-one. 
Six of the subjects had not reached the reading readiness stage 
(at the time of intelligence test) as indicated by the mental age range 
of four years five months to five years ten months. The mental ages 
of the fifteen subjects ranged from four years five months to seven 
years two months. 
Academic achievement - The seven subjects who were administered 
the lower orimary level of the California Achievement Test were achiev¬ 
ing below the estimated grade placement of 1.8. This was revealed by 
the Total Battery Grade Placement which ranged from 1.2 to 1.5, and 
placed the children between the seventh and thirtieth percentiles. 
The chronological ages for the subjects ranged from 113 months to 159 
months, whereas, the test manual indicates that the chronological age 
for grade 1.8 is eighty-six months. This shows that the group was 
achieving less than expected for their chronological ages. 
The eight subjects who were administered the upper primary level 
of the California Achievement Test were achieving above the estimated 
grade placement of 2.8. This was indicated by the Total Battery Grade 
Placement which ranged from 2.7 to 3.5 and represents the fiftieth and 
eighty-eighth percentiles. In spite of this, the group was performing 
on a lower level than is expected in relation to their chronological 
66 
ages which ranged from 127 to 163 months. The test manual indicates 
that the chronological age for grade placement 2.8 is ninety-eight months. 
Personality - According to the percentiles on the California Test 
of Personality, the group was better adjusted socially than personally 
adjusted. The Total Adjustment scores ranged from forty-three to sixty- 
eight, which placed the group between the fifth and fortieth percentiles. 
These percentiles indicate that the fifteen subjects involved in this 
study were experiencing some problems in personal and social adjustment 
with the greatest amount of difficulties in personal adjustment. 
Interests - The children's statements of their likes and dislikes 
indicated that their interests, though somewhat limited in number, were 
similar to those of other children of the same chronological age. They 
especially enjoyed radio and television. Games and dancing were also 
enjoyed by all of the children. 
Some of the children were interested in traveling, although only 
one had been outside of Georgia. A few of the children reported interest 
in reading and expressed desire for more books at home* 
All of the children were interested in animals. Each child had a 
pet of some kind at home. 
Most of the subjects were interested in completing high school and 
getting a job. Many of their vocational aspirations were somewhat un¬ 
realistic in view of their mental status. 
Health - The case studies revealed that the fifteen subjects had 
numerous health problems. While visual, hearing, and speech problems 
predominated, several children had poor teeth and chronic conditions at¬ 
tributable to poor environments and health care. 
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Curricular patterns for teaching the mentally retarded,—Specific 
skills and concepts must be introduced and taught only when the re¬ 
tardates have achieved the maturity and had the necessary experiences 
for their acquisition, consequently, the curriculum for the mentally 
retarded should be developmental. The retardate must be developmentally 
ready and not according to a specific time schedule based on chrono¬ 
logical or mental age. 
Psychological bases characterizing programs for the mentally 
retarded.—Adequate diagnosis must be made in order to determine the 
specific psychological, educational and social needs of an educable 
mentally retarded child. That is, a study of the whole child is necessary. 
Such a study would include a psychological examination, medical exami¬ 
nation, personality study and an educational evaluation made by a com¬ 
petent diagnostic specialist. 
Basic methods and specific procedures employed to teach the 
mentally retarded.—-Instruction for the mentally retarded must be highly 
individualized in order to be effective. In many of the cases im¬ 
provement was noted as soon as the retardate had experienced a certain 
amount of individual attention. 
Many of the children w ere able to profit by remedial work of the 
same type as that which was effective in the work with children of 
average intelligence. 
Methods and procedures employed in teaching average children w ere 
effective in teaching the mentally retarded when a readiness stage was 
provided and a great deal of repetition and review was employed. 
Conclusions.—The findings seem to justify the following conclusions: 
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1. Intelligence - The intelligence of the fifteen subjects 
involved in this study was below average, 
2. Academic Achievement - The academic achievement for the 
group, as a whole, was below average as indicated by the 
chronological ages and grade placements, 
3. Personality « The personal and social adjustment for the 
fifteen subjects was below average as indicated by the 
Total Adjustment scores and percentiles, 
U, Interests - The interests of the subjects were quite 
similar to those of other children of the same chronological 
ages, 
$, Health - The condition of the subjects* health was poor. 
Visual, hearing, and speech problems were reported for 
most of them, 
6, Curricular Patterns - The curriculum for the educable 
mentally retarded should be developmental and include 
those experiences that will insure the achievement of the 
basic objectives of the program, 
7, Psychological Bases - Social and educational provisions 
can be made when teachers possess a knowledge of the 
retardates’ abilities, disabilities and personality 
structure, 
8, Basic Methods and Procedures - Important concepts must be 
carefully developed from ample experiences and illustra¬ 
tions before being introduced and taught to the mentally 
retarded so as to develop specific knowledge, skills, 
attitudes and habits that will function in life situations. 
Implications,—The implications of this report ares 
1, A total picture of the child is imperative in order to 
guide effectively the teaching-learning process, 
2, Poor health, visual and hearing problems make it im¬ 
possible for any child to function effectively, 
3, Relatively poor cultural background and irregular school 
attendance are contributing factors in low test results, 
U, A teacher’s knowledge of leisure time activities may be 
related to school experiences in such a way as to enable 
children to become highly motivated, 
Whatever the retardate learns should be something that 
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he can use and the opportunity to use it should be provided* 
6. Flexibility is necessary in a program for retardates along 
with a variety of challenging materials, 
7. Instruction should be highly individualized and at the 
child's level. 
Recommendations,--As a result of the findings of this study the 
following recommendations are made: 
1, An adequate diagnosis should be made before children are 
placed in programs for the mentally retarded. This 
diagnosis should include vision and hearing tests and a 
physical examination administered by specialists in these 
particular areas, 
2, The teacher and the principal of the school should have 
access to all medical reports concerning children who are 
in the program at a particular school, 
3, Programs for the retarded should be planned to begin as 
soon as the child enters school, 
U. The curriculum for the mentally retarded should be de¬ 
velopmental in nature, 
5, The curriculum should reflect the background or environ¬ 
ment of the retardates, 
6, Monthly conferences should be held with each child in 
order to discuss topics other than progress in school, 
7, Repetition and practice should be used extensively to 
ensure learning and retention, 
8, Parents should be urged to offer retarded children more 
opportunities for desirable excitement and adventure. 
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GRADE PLACEMENTS AND PERCENTILES 0? FIFTEEN EDUCABLE MENTALLY RETARDED SUBJECTS 
IN THE MAJOR AREAS OF THE CALIFORNIA ACHIEVEMENT TEST FOR LOWER AND UPPER 
PRIMARY GRADES 
Level of Total Reading Total Arithmetic Total Language Total Battery 
Subject Test Grade Per- Grade Per- Grade- Per- Grade Per- 
Place- cent- Place- cent- Place- cent- Place- cent- 
ment ile ment ile ment ile ment ile 
A Lower 
Primary l.U 16 1.3 2U 1.9 70 1.3 30 
Upper Primary 2.7 30 U.O 97 3.a 73 3.3 86 
Upper Primary 1.8 18 3.1 76 2.8 3U 2.8 3U 
Lower Primary 1.3 7 l.U 30 1.6 U2 l.U 2U 
Upper Primary 2.9 38 3.2 90 2.8 3U 3.0 66 
Upper Primary 2.1 27 2.8 3U 3.3 69 2.7 3o 
Upper Primary 3.1 66 U.o 97 3.2 66 3.3 88 
Lower Primary 1.2 U 1.2 10 l.U 21 1.2 10 
Lower Primary 1.2 1 1.1 8 i.a 21 1.2 7 
Lower Primary 1.1 1 1.2 1U 1.3 30 1.2 8 
Lower Primary 1.2 2 1.2 10 1.3 8 1.2 7 
Upper Primary 2.2 31 3.2 76 2.7 3o 2.9 38 
Upper Primary 2.1 27 3.1 76 2.a U2 2.8 3U 
Lower Primary 1.1 1 1.2 1U 1.3 7 1.3 7 














I have  
I have  
My brothers are  
My sisters are  
I like to play with 
We play  
Father plays  
Mother olays  
I (like, do not like) to play alone . 







11. The thing I like to do best at home is 
A story About My Friends 
1. My best friend is  
2. I like (him, her) because    
3. We play  
U. I would rather play at my house because 
5. I would rather play at my friend's house because 
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A STORY ABOUT MY FAVORITE MOVIE, RADIO AND TELEVISION 
FAVORITES 
1. I see movies each week. 
2. My favorite movie stories are   
3. I listen to  radio programs each day. 
[).. My favorite radio story program is  
5. My favorite radio news program is 
6. My favorite radio music program is 
7. My favorite television story program is 
8. My favorite television news program is 
9. My favorite television music program is 
10. I watch television programs each day. 
A STORY ABOUT THINGS I LIKE AND DISLIKE 
I do not like these things: 
1.   U.  
2.  9.  
3. 6. 











A STORY ABOUT MY WISHES 
1. When I grow up, I want to be  
2. If I could have three wishes, I would wish 
1.  
2. 
3 
